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PROJECT ABSTRACT

This School Improvement Grant (SIG) opportunity will provide for restructured and
reconfigured Chief Leschi Middle and High Schools. Our secondary school SIG design is based
on the P-12 restructuring plan that was developed in the 11-12 School Year. This
TRANSFORMATION SIG model will be highly visible in our school and in our community. CLS
stakeholders, including the school board, envision a new CLS school structure that is responsive
to profound cultural and economic changes including: 1) a shift in student demographics within
our urban Native community, e.g., increased teen pregnancy and family dissolution, 2)
increased student risk factors such as mental health concerns, and 3) pervasive academic risk
factors such as increased truancy and transiency that lead to drop-out.

The over-arching purpose of this SIG proposal is to reduce dropout rates and increase
students' post-secondary success and viability as CLS graduates in our tribal community. We
have built a transformation model that is responsive to academic concerns and also the
strengths and needs of the “whole child” in relation to the community. This is reflected in the
CLS Mission Statement which states that CLS students will: "achieve personal growth and
cultural pride, value lifelong learning, and become a responsible contributing citizen of their
community (and) the Puyallup Nation....in a complex and ever changing world”. Put simply: our
tribal elders, parents, and leaders want our students to achieve academically, but also to
become well-rounded tribal members fully capable of participating in the resurgence of the
tribe. We have built a secondary school transformation SIG model that is based on our Native
Star needs analysis and a research base including John Hattie’s meta-analysis (2009),

“Transformation Tool Kit” and “What Works Clearinghouse”.
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PROJECT NARRATIVE

A. School Profile

Chief Leschi School is located on the Puyallup reservation along the Puyallup River and is
situated in the metropolitan areas along Puget Sound (over 3.4 million residents). The school
was created by tribal elders and leaders to respond to the abrogation of treaty rights, creeping
dissolution of culture and language, and tribal community disintegration. The existence and
nature Chief Leschi School is deeply rooted in the post-contact history of the Puyallup Tribe.

In 1854, representatives of the Puyallups signed the Medicine Creek Treaty which
included land and educational provisions. The reservation remained generally intact until
Tacoma began to grow in the 1860s and 1870s. The completion of the transcontinental railroad
was a key point, and railroad operations in the port of Tacoma resulted in the reservation being
prime real estate. By the late 1970’s, primarily due to the allotment program, fraud, and loss
of tidelands, the Puyallups held just a few of the original 18,600 acres, including the tribal
cemetery, in a depressed area at the edge of Tacoma. The educational programs promised in
the treaty were not operating, and Puyallup children had been disbursed into public schools in
depressed and violent areas of East Tacoma and Hilltop neighborhoods. Graduation rates for
Native Americans in public school on the reservation were abysmal and continue to be the
lowest of any ethnicity in the area at over 50%. Every comprehensive high school in Tacoma
was labeled a “dropout factory” in a recent Johns Hopkins review of education statistics (2007).

One of the promises made by the Federal Government at the Treaty of Medicine Creek of
1854, was that a free school would be provided. The Puyallup Tribal elders state “One of the

most important issues for our people was the education of their children. Many of the early
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boarding schools were failures, the one at Puyallup was no exception...of all the boarding
schools, Puyallup was the largest”. The boarding school was closed in 1919. It was not until the
late 70’s that the Puyallup Tribe secured funds from the federal government and established
Chief Leschi school, and the response of Native families was very positive. A number of mobile
classrooms and trailers were set to supplement increasing enrollments. Space limitations
resulted in older children attending school in a condemned building. A new school was built in
1996 to meet the demand. From the early 1980s to present the school increased from less than
90 students to over 1,000 children currently attending.

Chief Leschi School (CLS) was established by tribal leaders over 35 years ago to respond
to the fact that Puyallup children were being “pushed out, dropped out, and ignored” in local
public schools in the increasingly violent urban core of Tacoma Washington. At that time,
there was no program addressing the unique cultural and educational needs of Native Children
on and near the reservation. The reservation extends to several municipalities including 5 local
public school districts. Dropout rates for urban Native Americans on and near the reservation
are still over 60%.

Chief Leschi School cohort graduation rates are improving. However, factors such as
transiency to and from public schools and delayed graduations reduce the overall on time
graduation rate for all students at CLS, including those that have transferred in as high school
students. The retention of students at CLSA from preschool through graduation is impacted by
transiency in the urban area, relocations to and from reservations throughout the Northwest,
Canada, and Alaska, and chronic absenteeism for some families impacted by increasing risk

factors and a failing social “safety net”.
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Our SIG strategies, and related initiatives at CLS, including Puyallup tribal initiatives such as
preschool programming, are designed to increase graduate cohort rates at CLS by providing
supports and high quality instruction that leads to success at critical transition points:

e FEarly Childhood and Elementary [NON-SIG FUNDS] (birth to K and K to 5): Identify
and support struggling students - preschool to kindergarten, kindergarten through
grade three, and grades four — five. Improve comprehensive universal design for all
students.

e Middle School, 6-8: Establish a new discrete Middle School campus that increases
responsiveness to students’ developmental needs and skill deficits. Currently the
CLS middle school (11-12 SY) is grades 7 & 8 and is often "lost" in the culture of the
7-12 secondary school.

e High School: ninth to post-secondary — Focus on individual student needs and
increase contextual learning for success in H.S. and beyond.

Data driven decisions, horizontal alighment to common core standards, and vertical alighment
across grades and programs will be highly visible “cross cutting” features of this initiative.

Tribal affiliation at CLS includes over 70 tribes and bands from all over the United States,
with the Puyallup student population the largest. Programs are operated from preschool
through grade 12. A preschool serving 3 and 4 year olds operates up to four days per week
with AM and PM sessions. A “Family and Children Education program” (FACE) also operates on
the campus which includes a center-based adult education component. The K-12 program is

currently configured as elementary (K-6) and secondary (7-12) buildings on a single campus.
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Our P-12 system is located on a single campus built around our “Sacred Circle”. We will
build on natural community supports through purposeful parent outreach, and connection with
tribal transition and employment agencies; community and technical colleges; union
apprenticeship programs; military services and four year universities.  Over 600 parents,
families, and community members currently participate in P-12 “family nights” at our school.
Opportunities to connect with parents will lead to intentional family and parental supports and

communication of the goals of Chief Leschi Schools SIG project.

Meaningful reform at Chief Leschi School began 12 years ago. CLS obtained a beautiful
new school building, but did not have a clear mission and stable administration to undertake
reform. The CLS school board brought in our current superintendent (Ray Lorton, Quinault) to
establish intentional academic reforms within a cultural context. Staff was reconstituted, and a
long range comprehensive reform plan was put in place. Mr. Lorton, NISBA Superintendent of
the Year 2009, continues to lead that reform. However, gaps and weaknesses in services still
exist at critical transition points to kindergarten, middle school, and post secondary education
and training.

As we continue our core K-12 academic instructional reforms we need to also broaden the
scope of our efforts to assure our students have opportunities to connect effort and purpose
with a future vision. As a result of No Child Left Behind, our focus shifted almost exclusively to
increasing math and reading scores and enhancing instruction in reading, math and writing in
order to meet Annual Yearly Progress standards. While these were, and continue to be,
essential reforms, “real world” opportunities for our students took a back seat. This project will

strive to maintain and support previous initiatives and gains while increasing the probability
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that all students graduate on time and transition to post high school education and training. As
a school of choice, our K-12 tribal school students often come to us from settings where they
felt invisible or “pushed out”. Indian Education programs in the many public school districts
that surround us are stretched quite thin. H.S. students that transfer to us from area public
schools most often arrive with credit or performance deficits that put them at risk of not
graduating. Many of our students that have come up through our K-12 system show similar
deficits due to the relatively short term of our reform and the on-going issues inherent in Indian

education.

0
&
A
Bry
6

CHIEF LESCHI SCHOOLS SIG PROPOSAL




L Comprehensive Needs Assessment
2011 -2012 Title | School Improvement Grant
Section 1003(g)

A. Assessment Summary

Summarize in a narrative the results of the data analysis, including the data sources, used to
identify the selected intervention. Use as many pages as necessary to clearly articulate the
root causes of the school’s deficiencies (problem finding), the school’s improvement needs
(problem-solving), and the justification for the selection of the selected intervention. The
analysis should include a description of the school’s current capacity (i.e., leadership, staffing,
availability of providers, etc.) to implement the selected intervention and the plan of action
should identify how the school will build capacity throughout the term of the award to
successfully implement the model (Tier I) and the school improvement strategies (Targeted
Tier I1). . This portion can refer the appendices that include the needs assessment/data
analysis and draft policies.

Our Native Star restructuring process forms the basis for our Needs Assessment. A review of
school and community demographic changes, risk factor determinations, and SIG team data
review process is included in this assessment summary. Problem Solutions are linked to Native
Star needs assessment and recent data analysis, both formative and summative.

Problem Finding:

Transformation Indicators (Native Star) provided a foundation for the identification of SIG
related needs. Results for those are as follows:

1D07 - Aleadership Team consisting of the principal, teachers who lead the Instructional
Teams, and other key professional staff meets regularly (twice a month or
more for an hour each meeting). (42)

The following shared decision making teams meet on the following schedules:

e Weekly/regular Leadership teams (restructured): focuses on instructional leadership,
e.g., curriculum development and professional development....standards revision. We
will create leadership teams for the revised grade band structure including preschool

and middle school.
e Grade band teams: Weekly building level teaming on student instructional decisions

All teams have an array of members from the following: Administration, Curriculum
Instruction, and Assessment Director, instructional Coaches, Teachers, Para Professionals,
Special services, Counselors.
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1D09 - The leadership Team shares in decisions of real substance pertaining to

curriculum, instruction, and professional development. (44)

Limited Development.... Evidence:

Professional development is tied to classroom observations/data/needs assessment.
And the BLT is involved in shaping professional development activities. (l.e. Safe and Civil
Schools) (NWEA Maps Training)

Leadershipis shared with several team and members are used as a conduit for
communicating information. The teams are included in decision making, operates

with specific focused goals.

Building leadership team

Grade band teams

All teams have an array of members from the following: Administration, Curriculum
Instruction, and Assessment Director, instructional Coaches, Teachers, Para Professionals,
Special services, Counselors, Parent Involvement Specialists.

1D11- Teachers are organized into grade-level, grade-level cluster, or subject-area

Instructional Teams. (46)

Full Implementation....Evidence:
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7-12 staff are organized around traditional curriculum departments but also so some
specialized groupings for special projects.

At the Elementary School, Strong Instructional teams are in place for each grade band.
Formal meetings occur every other week for 45. Informal meetings occur daily as
teachers work together in their grade bands. In formal meetings data, is presented on
continuous assessment, student concerns, curriculum and instructional issues.

Grade bands have approximately Shrs a week of meeting times, but not in a set
block. Monthly 1/2 days

2 full in-service days before school starts,and 11/2 days after school ends, and
regular meeting and week of professional development in the summer
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1D13 - Instructional Teams meet for blocks of time (4 to 6 hour blocks, once a month;
whole days before and after the school year) sufficient to develop and
refine units of instruction and review student learning data. (48)

¢ The departments meet on regularly scheduled meet during half days throughout
the year.

e The calendar shows that PO takes place before school for whole days during the
CLS institute.

e StronglInstructional teams are in place for each grade band and/or departments.
Formal meetings occur every other week for 45. Informal meeting occur daily as
teachers work together in their grade bands. In formal meetings data is presented on
continuous assessment, student concerns, curriculum and instructional issues.

e K-6 Grade bands have approximately Shrs a week of meeting times, but not in a set

block. Monthly 1/2 days.

e 2 full in-service days before school starts,and 1 1/2 days after school ends, and regular
meeting and

e aweek of professional development in the summer.

School Leadership and Decision Making

Focusing the principal's role on building leadership capacity, achieving learning goals,and
improving instruction.

Indicator IEO1 - The principal makes sure everyone understands the school's mission, clear
goals (short term and long term), and their rolesin meeting the goals. (52)

Limited Development: (requires changesin current policy and budget conditions)

There is a clearly defined mission statement and goals for Chief LeschiSchools. However, it
is not communicated to stakeholders on a regular basis to ensure understanding and the
capability to share to others.
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Indicator IE04 - The principal models and communicates the expectation of improved
student learning through commitment, discipline, and careful implementation
of sound practices. (55)

e Limited Development: The principal sets the positive learning climate for the school and
keeps staff focused on long and short term goals for student achievement.

e Strong communication with staff through many venues
e The principal is honest, optimistic, and shows consideration. The principal sets high
expectation for staff and students and is highly visible. Many incentive and

celebrations for staff and students.

e Atthe 7-12 level,sometimes the expectations seemto be
s more focused on behavior then instruction.

indicator IEO8 - The principal spends at least 50% of his/her time working directly with
teachers to improve instruction, including classroom observations. (59)

Limited Development: Principals/designee strives to spend at least SO% through the
following:

e observation and evaluations

e providing materials and opportunities for professional growth

e (Classes, conferences,trainings)

e focusing conversationson instruction and student outcomes

e time on weekends and after school attending events with the staff, students and

community

e visible in the hallways
® meetings with staff and students throughout the day.

Indicator IG02- Parents receive regular communication (absent jargon) about learning
standards, their children's progress, and the parents'role in their children's
schoolsuccess. (76)

Limited Development:

o We notify parents of many activities and keep them informed about student progress
e Information is provided from many different offices including teachers, counselors

and main office
® lnfoi'm)ation comes in a variety of formats {letters, grade Checks, website, news
articles

e Family nights Pastries for parents Teacher newsletter School newsletter Web site
e Culturalevents

2  Assemblies Circle Culture Day
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Math Madness

Kand 6 Promotion G.R.E.A.T. Assemblies
Mail homes

Wellness fair

Curriculum, Assessment, and Instructional Planning

Engaging teachersin aligning instruction with standards and benchmarks.

Indicator 11AO1 - Instructional Teams develop standards aligned units of

instruction for each subject and grade level. (88)

Limited Development:

Curriculum is aligned to the state standardsin all applicable cases

Teachers are aware of the OSPIresources,CBAs,standard

documents

When something does not exist at the OSPlevels, teachers search out the national or
industry standardsand align to that. Research Based curriculum's have been adopted
and aligned with state standards in the areas of Math and Reading. Each instructional

team works together on adding in supplemental material where needed.
All staff have ongoing professional development in each curriculum.

Classroom Instruction

Expecting and monitoring sound instruction in a variety of modes

Indicator I11AO1- Allteachers are guided by a document that aligns standards,

curriculum, instruction, and assessment. (110)

Limited Development:

Vast majority of staff are guided by documents that align curriculum, instruction and

assessment.
Reading and Math teams have the following covered:

1. Determines the concepts, principles,and skills that will be covered within the unit.
2.ldentifies t h e standards/benchmarks that apply to the grade level and unit topic.

3. Develops all objectives that clearly align to the selected standards/benchmarks.
4. Arranges the objectives in sequentia! order.
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5. Determines the best objective descriptors.
6. Considers the most appropriate elements for mastery and constructs criteria for mastery.
7. Develops pre/post-test items that are clear and specific

Indicator 111AO2 -All teachers develop weekly lesson plans based on aligned units of
instruction. (111)

Limited Development:

e The majority of staff develop weekly lesson plans that are based on aligned units

of instruction.
e lesson Plans are turned in weekly.
e Theses show which standard need to have supplemental materials.

e The curriculum and the LPC forms and the curriculum guides show the standards that
are being addressed in the lessors.

Formal review of former school improvement plans and outcomes (climate, culture, and

academic performance results of Corrective Actions):

The CLS Corrective Action Plan was written by a team of key stakeholders utilizing
comprehensive data collection and data review. Ten guiding questions (CORRECTIVE ACTION
STATUS — Guiding Questions) facilitated the collection and analysis of data concerning specific
academic issues which may have caused CLS to struggle with school improvement and result in
identification for corrective action.

The review process included performance data from the prior school year (s), demographic
data of student population, NAAS Accreditation Self-Study Evaluation data with
school/community profile, NASIS data, comprehensive assessment data (state testing, NWEA
MAP, Aimsweb, DIBELS), data retreat input, CIA department data, Title Ill/Title VII/21% Century
grant external evaluator reports and review of several specific program improvement action
plans (Math Counts K—6 and 7 — 8, secondary literacy action plan) including their results. Input
for the review process was taken at school board meetings, community dinners, forums and
informally during fall parent/student conferencing.

Academic Performance Improvement Goals

1) Corrective Action Plan for Reading, K—6
"Decrease the number of students who score "BASIC" on the Spring 2011,
Washington State Measurement of Student Progress in Grades 3 — 6 by TEN {10)
PERCENT."

2) Corrective Action Plan for Reading, 7 —12
"Decrease the number of students who score "BASIC" on the spring 2011,
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Washington State, Measurement of Student Progress in Grades 7 — 8 and on the
Washington State, High School Proficiency Exams in Grade 10 by TEN (10) PERCENT."
3) Corrective Action Plan for Mathematics, K- 6
"Decrease the number of students who score "BASIC" on the Spring 2011,
Washington State Measurement of Student Progress in Grades 3 — 6 by TEN (10)
PERCENT."
4) Corrective Action Plan for Mathematics, 7 —12
"Decrease the number of students who score "BASIC" on the spring 2011,
Washington State, Measurement of Student Progress in Grades 7 — 8 and on the
Washington State, End-of-Course Exams (Algebra, Geometry) in Grade 10 by TEN
(10) PERCENT."

Additional Corrective Action/School Improvement Targets for 2010 — 2011

5
6

Increase in student attendance for grades K—8 and 9 - 12

Increase graduation rates in 2011 versus 2010

7) Decrease dropout rates in 2011 versus 2010

8) Decrease incidents of drugs/alcohol and weapons in 2011 versus 2010

9) Decrease incidents of fights in 2011 versus 2010

10) Increase number of college readiness courses in math, science, foreign language,
language arts for high school students

11) Increase number of kindergarten ready students in 2011 versus 2010 (DIBELS,
Aimsweb, universal kindergarten readiness screening-fall)

Academic Performance Improvement Goals 1 -4

There were mixed performance reviews for reading and math as 2010 test scores were
compared to 2011 test scores for the MSP Reading in grades 3 — 8, 10 and MSP Math in grades
3 -8, 10. Overall, reading proficiency, percent scores were down although there was a
significant increase in grade six. In mathematics, proficiency, percent scores went down in
three grades but went up in four grades with tenth grade scores increasing in proficiency by
25%.

CLS did not make AYP based upon the "Uniform Bar" for proficiency for 2011, NCLB
requirements. There was not enough improvement in either reading or math to meet "Safe
Harbor" requirements for both regular education and special education.

font
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2010 & 2011 AYP Calculations — Washington State Testing
READING
(Percent of Students Meeting/Exceeding Standard)

Grade 2010 2011 <>
Three (3™) 58 55 <
Four (4™ a4 35 <
Five (5 47 33 <
Six (6™) 32 50 >
Seven (77 25 15 <
Eight (8™ 37 22 <
Ten (10M) 58 62 >

MATH (MSP/HSPE/EOC EXAMS 2011)
(Percent of Students Meeting/Exceeding Standard

Grade 2010 2011 <>
Three (3") 35 23 <
Four (4") 7 24 >
Five (5 17 11 <
Six (6™) 25 30 >
Seven (7™ 13 7 <
Eight (8") 5 9 >
Ten (10M) 9 34 >

Additional Corrective Action/School Improvement Targets for 2010 — 2011

5) Attendance for K—8in 2010 — 11, improved by 1% over 2009 — 10 (NASIS data,
Annual Report)

6) Graduation rates increased from 53.25% in 2010 to 90% in 2011 (36.75%>) (cohort
and BIE calculations, Annual Report)
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7) Dropout rates decreased from 15.79% in 2009 — 10 to 6.67% in 2010 — 11 (<9.12%)
{NASIS data, Annual Report)

8) Decrease in incidents of drugs/alcohols from 9 in 2009 — 10 to 6 in 2010 — 11 (<3
incidents) and no change in weapons with 2 knife incidents/0 firearms violations in
both 2009 — 10 and 2010 — 11 (NASIS data, Washington State Weapons Report)

9) Decrease in fighting from 44 fights in 2009 — 10 to 14 fights in 2010 - 2011 (<30
fights) (NASIS data, Annual Report, PIAP quarterly reports)

10) Number of college readiness courses increased in 2010 — 11 over 2009 - 10 in
mathematics (one "senior math," one "algebra II" class increase), in language arts
(one senior English class increase) and in science (one period of chemistry-none
taught in 2009 — 10) (comparisons of 2009-10 vs. 2010-11 master schedules for
secondary school)

11) Number of kindergarten ready students increased in 2010 — 11 over 2009 - 10, with
fewer students in "intensive" and "strategic groups versus "benchmark®
groups based upon early screening tests administered in the fall of 2009 and 2010
(DIBELS, Aimsweb, universal kindergarten readiness screening — fall)

While academic performance was not positive in comparisons of 2009 — 10 and 2010 - 11,
there was some room for good news as the secondary school focused upon improving high
school math performance which saw a bump of 25% of tenth graders passing the state test
(EOC exam).

There were also positive trends in the "Additional Corrective Action/School Improvement
Targets" from in 2010 — 11 over 2009 — 10. Attendance rates were up, graduation rates were
up, kindergarten readiness was up, and college readiness classes attended by students were
up. There were decreases in the number of dropouts (9.12% decreases), decrease in
drug/alcohol incidents, decrease in fights at school and there were no firearms violations.

Best practices and research on the effectiveness of the various restructuring efforts was
reviewed. The Center for Comprehensive School Reform and Improvement, Center on
Educational Policy, Center for Comprehensive School Reform & Improvement, Great Lakes
Center for Educational Research and Practice, and a other ERIC search bulletins provided
additional information on the five options.

School board, community and school level presentations were made on the NCLB restructuring
options and their potential impact. Questions & answers focused upon which options were
best suited for CLS and which options were not viable such as "Charter Schools."

Specific areas of concern were identified through the needs assessment / Native Star process:

1) High levels of chronic truancy and the preschool level. Few preschoolers experience
continuous student and teacher directed activities consistently trough the week.
2} A leveling of attendance and truancy starting the fourth grade then a precipitous drop
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3) High School student follow-up of graduates shows that few students moving into a
college setting are prepared to compete at that 100 or above entry level.

Problem Identification: Chronic Truancy and high rates of absenteeism

We have conducted internal data analysis for factors that impact achievement. One of these is
chronic absenteeism. The graph below presents longitudinal data from 2006 — 2012. It shows
how chronic absenteeism begins in preschool, then is mitigated by intermediate grades, but
jumps up between 6" and 7" grade. We believe that a nurturing and challenging 6" grade that
is incorporated into a Middle School will correct this highly impactful deficit.

CLS Average Daily Unexcused Absence Rates by Grade 2006 - 2012
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Chief Leschi Unexcused Absence Data Analysis: Supports needs for restructured preschool
vertically aligned with primary grades, and establishment of separate Middle School that
focus on the developmental needs of students 6-8

1. The transition points of Preschool to Kindergarten and Elementary to Middle School
are of concern.
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Preschool unexcused absence rates are about twice the rates of elementary rates.
Rates improve in kindergarten, but remain high until about the third grade.

Cohort rates of CLS preschool to CLS Kindergarten are about 90%. Largely, we are
looking at the same students across CLS preschool and kindergarten classrooms

Usually elementary chronic absenteeism is lower in the primary grades and higher in
the intermediate grades (source: Coalition for Community Schools). This trend is
reversed at CLS Elementary.

Intermediate unexcused absence rates are the lowest of all grade bands, but increase
sharply in 7" grade.

The above trends are generally consistent over the six years of data.

Patterns of absenteeism are consistent with truancy data reported above and support the re-
alignment of preschool and middle school grades as well as the need for additional student

supports including counseling and establishing learning labs:
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Data analysis shows that our students often show high degree of student mobility. Many at-

risk students transfer in to our secondary program because they have not experienced

success at local public schools. These data, as well as low cohort graduation rates, support

the need for High School learning labs, differentiated instruction driven by job-embedded

professional development, and individualized student supports:
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CLS 2011 Senior Class

About half of
last year’s
seniors were
with us for four
years of HS

11

Community risk factor and demographic data appear to be contributing to the above trends.
Student transiency is high; note that an average of about 60% of each senior class over the
past four years had transferred in during the High School years. That trend begins in Middle
School. Enroliment projection / impact analysis is included in our SIG plan needs
identification. Key findings of that analysis are:

Sharply increased live birth rates in recent years for families that enroll at CLS
Younger median age of new incoming enroliments in our preschool
increased cohort rates from PreK to K

Ll G

increased risk factors including low birth weights and associated peri and post natal
concerns (see following table)

5. High rates of absenteeism and truancy particularly at key transitions of PK to K and
Elementary to Secondary.

We will continue to review summative and formative data to make additional SIG
refinements and “mid-course corrections” to respond to our community and student needs.

Pigt
g
i
1
5]
¥
L%
&
£
7%
=
i
o
%5




10

Low Birth Weight Rate disparity for Native Americans in Pierce County (Rates per 100 Live
Births) Three Year Rolling Average (source: Washington State Dept. of Health)
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Problem Solving:

The problems of academic underachievement, truancy, transiency in and out of school or from
one school to another, absenteeism, and poor attachment to school and community are
indicators for possible drop-out. A recent report by the civil rights project at UCLA (Faircloth
and Tippeconnionic (2011), used a new method to calculate dropout rates. They found that
Native American student dropout rates are about 60%. Faircloth states that “in the state of
Washington data shows that the graduation rate for American Indian students has actually
gown down”. The researchers have used a new four year cohort methodology that will be
utilized in our SIG project as a truer measure of graduation rates. We will also follow-along
students to measure post-secondary success.

The Washington state Indian Education Director, Denny Hurtado, states that even those 60

% rates are misleading, “we lose a lot of our students in 6" grade.” He states further that “one
of the reasons Native students start dropping out in middle school is that they aren’t taught
about their history and culture. Our students feel that they’re not seen in the curriculum...that
they are not valued, they’re kind of invisible, they don’t see relevancy to them”

Our solutions under SIG Transformation model are designed specifically with these issues in
mind with a major focus on entry in to middle school, gaining skills and attachment in middle
school, and transitioning to H.S. with confidence, capability, and connections to school and
community. Our model builds on the Martin Brokenleg et. al (1999) “Circle of Courage”
research. We intend to build on strengths while addressing areas of developmental concerns.




Selection of Transformation Model:

SIG models include common themes of governance; leadership and environment greatly affect
the success or failure of restructuring efforts. Thus, they were carefully considered as decisions
were made. Governance was considered from the perspective of compatibility within the
system's organization (grant school — school board, tribal council, Seattle ELO, BIE

structures). Leadership was given great consideration regarding selection and support of the
"right transformational leader." Environment — time, additional support and clear expectations
for all stake holders — were considered as factors that would impede or support progress
towards school improvement.

The “Transformation Model” has been selected for SIG by CLS stakeholders for the following
reasons:

Public Charter School: Reopening Chief Leschi Schools (CLS) as a public charter school was not

an option for CLS as it is not legal in Washington State (non-charter school state).

Replace all or most of the school staff: This option was not selected because research shows

that it is not effective unless a "highly successful restructuring principal is selected—the key
factor in successful change—and there is minimal replacement of staff.

Additionally, CLS utilized this restructuring option once before, replacing the superintendent
and all administrators, teachers and Para-professionals. The results were mixed over a period
of five years, there were three principals during that time and the impact was one of disruption
to the educational program and the community. CLS is now conducting a search for a new
"Transformation Principal".

Contracting with an external entity/agency: As a BIE grant school, the CLS School Board,

administration, educational staff and Puyallup Tribe of Iindians did not support the
implementation of this option.

SEA/state takeover of school: The CLS School Board and the Puyallup Tribe of Indians were

opposed to a request for retrocession of the school to the BIE. It was not a viable option for
any long-term consideration as a BIE grant school.

The Transformational Model (SIG Plan) was chosen to develop major restructuring to schools'

governance, structure, and student/family supports P-12 from 2011 to 2014 and beyond. New
leadership (HS principal and Assistant Principal) will support the Transformation Model:

e Fundamental reforms in school staffing and governance including opening a new
middle school, new building leadership, and renewed revitalized shared governance:
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e Reopening school with skilled staff and emphasis in focused areas of improvement,
including restructured middle school .

e Redesign of instructional programs utilizing "Power Standards" with new aligned
curriculum, scope/sequence guidelines, summative-formative assessments,
continuous data review and applied analysis.

e Focus on High School graduation and post-secondary successes.

Transformational Model/other major restructuring to schools governance:

The status of Native Star transformation indicators was reviewed by our SIG team (see above).
Most of the eleven transformation indicators were determined to still be in “limited
development” status. Action steps to assign responsibilities for “transforming” these indicators
have been identified in the appendix. These are core SIG activities that are designed to make a
positive impact upon academic performance by students, increase effectiveness of instructional
staff, strengthen educational program goals, refocus learning targets PK — 12, strengthen
program unity, empower building principals as instructional leaders and move forward with a
strong instructional staff capable of engaging students in genuine learning.

Restructuring as the foundation for SIG plans and expected expenditures:

A large number of transformational restructuring efforts were implemented in the late spring
and summer of 2011 in preparation for the 2011 - 2012 school years. Currently, CLS continues
to monitor those restructuring efforts with Native Star Building Leadership Teams,
Superintendent's Cabinet, and CLS School Board review. CLS also continues to strengthen
established practices that have proven effective such as the Safe & Civil Schools efforts.

The CLS educational community began the journey of educational restructuring last spring,
having already launched significant efforts with the selection of a new secondary principal,
replacement of 25% of the staff, restructuring of upper level administrators, curriculum review
and redesign.

During the summer, successful efforts to improve school safety and create an orderly learning
environment where students' most fundamental needs are met through staff training,
professional development for transportation personnel and food services personnel.

All of the new administrative responsibilities began with the start of the new fiscal year, July 1,
2011. A great deal of administrative planning took place over the summer given the new
management structure that was put into place. Administrators assigned new responsibilities
and secondary building principal met with staff prior to the start of the school year to review
expectations and goals for 2011 - 2012.
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In the fall, technical assistance providers were in place to assist with efforts towards school
performance improvement. CLS has been partnering with ECE feeder programs to build a solid
foundation for all children entering our school kindergarten ready. And, when they are not, we
are implementing RTI programs to meet the identified needs of those students. As more and
more of our Native American children enter school prepared for success, efforts in the primary
grades will reap strong academic gains for kids.

The instructional coaches and building level mentors have been working with the new teachers
long before the start of the school year to ensure that they are as prepared as possible to be
successful with our students. They have the opportunity to learn from existing, strong &
successful teachers in various grade levels and content areas. New teachers have been
involved in targeted professional development so that they know our learning targets, our
curriculum, pacing guides and assessments to support instructional decisions.

CLS instructional coaches and administrative staff have been and will continue to work with BIE
technical assistance staff from the Division of Performance & Accountability. CLS has been and
will continue to work with the Math Counts Initiative at DPA.

CLS has strengthened its assessment strategies to better utilize NWEA MAP data, Aimsweb
data, DIBELS data and Washington State assessment data. Technology staff has supported
better data management and CLS has established a consulting relationship with NWEA to
provide ongoing technical assistance.

CLS staff participated in a full summer of professional development (CLS Summer Professional
Development Plan) and continues with PDP activities during the school year.

Staff evaluation process has already started with the beginning of the school year. All staff
understands the performance expectations and the need to maintain high performance
standards. New staff members have been assigned mentors (summer, 2011) and work with
them during the school year. New staff members are being evaluated as 90 day probationary
employees (11/27/11) with those results generating appropriate courses of action.

The building level leadership teams, administrators and school board monitor activities as they
occur and review performance data. Curriculum, Instruction and Assessment staff regularly
review K - 12 instructional programs.

Building curriculum teams worked in August to develop "power standards" for K - 12 literature
and math programs. Scope and sequence plans are in place and assessment tools have
been/are being designed to help guide instructional decisions. Curriculum teams continue to
work on the development of power standards for science, social studies, fitness/health, Career
& Technical Education and Culture programs at CLS.

CHIEFR LESCHISCHOOLS
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During the summer of 2011, CLS implemented strong partnerships with feeder ECE programs to
begin to target at-risk 3 and 4 year olds for early intervening services. CLS successfully held a
two week, kindergarten readiness camp for incoming students during the second and third
week in August.

Chronological Timeline of Events

January - March, 2011  Comprehensive Native Star "key indicators" completed

Spring, 2011 Restructuring forums held to review options for key community stakeholders
May, 2011 Staff notifications for rehire

June, 2011 New position openings posted (principal, teacher, teacher aide)

June -July, 2011 New staff hired (secondary principal, teachers, teacher aides)

July 1, 2011 New administrative restructuring implemented with duties assigned accordingly
June - August, 2011 Professional development plans implemented (currently in-progress)
August, 2011 Power Standards development implemented (currently in-progress)

August, 2011 Kindergarten Camp (2 week/8 day kindergarten camp for targeted 5 year olds)
August, 2011 All CLS two day training, staff meetings, preparation for school

Fall, 2011 Status of various restructuring action plans is in-progress

Alignment of SIG current year activities (11-12 SY):

With the start of the 2011 - 2012 school year, CLS had already implemented several key
restructuring efforts including the recruitment and hiring of a new secondary principal, twenty-
five percent new instructional staff, realignment of administrative functions and major
professional development activities. That principal has assisted in initial restructuring, but will
not be returning for the 11-12 school year. A new HS/MS principal and assistant principal will
be recruited and hired in the Spring of 2012 to specifically support our SIG priorities for
transformation.

CLS has demonstrated successful implementation of major grant activities including Reading
First grant, Math Counts grant, and a Title lll English Language Acquisition grant over the past
few years. September, 2011 marked the beginning of two, new grant activities this school year.

CLS has strong school board support and backing from the Puyallup Tribe of Indians in its
restructuring efforts.

While CLS has not made AYP over the past few years, we have created a safe environment for
students with strong support services providing for quality programs in food services, student
transportation, technology and student facilities and grounds. We also provide an equally
strong educational program with competent HQT staff, instructional coaches and
administrators.
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CLS administrative personnel worked closely with the superintendent and human resources to
implement all restructuring efforts within the guidelines of established school board policy and
procedure.

No existing policy or procedure was encountered that restricted the implementation of
restructuring efforts beyond the legal requirements of some NCLB restructuring options
(charter school). However, CLS administrators were careful to work with all key stakeholders to
minimize the impact of changes and to communicate rationale for decisions that were
appropriate. Administrators also advised staff as to limitations on providing information where
HR policy restricted it.

During the spring of 2011, Superintendent's Cabinet developed the 2011 - 2012 operations
budget. The budget was reviewed during June and approved by the CLS School Board as the
guiding document for program operations (attachment).

All restructuring efforts were planned for as well as contingency funding to account for
unanticipated needs during the school year.

CLS Human Resources worked closely with all department administrators, cabinet members,
the superintendent and staff to implement restructuring efforts and plan for financial impact of
decisions made on hiring of new personnel in spring and summer of 2011.

Last winter-spring, CLS was aggressive in efforts to secure additional funding beyond
established funding from BIE (ISEP, Title Monies) and Washington State (apportionment funding
- Puyallup School District) by applying for grants from agencies such as the Department of
Education (DOE) and the Bureau of Indian Education. CLS grant writers were successful in
receiving a DOE, Title Ill, English Language Learning grant, a DOE Title VI, Discretionary grant
and a BIE Math Counts grant.

CLS is establishing increased planning and development capacity to ensure the successes seen
through the SIG transformation process will be sustained beyond the termination of SIG funds
in 2014.
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il SIG Plan of Operation Worksheet for Title | School Improvement
Transformation Model

SIG Conditions and Assurances:

The Assurances and Conditions were extensively reviewed by the Chief Leschi SIG team both in

person and via email and phone consultation with DPA personnel. They are incorporated into

our scope of work as follows:

1.

(8]

The school will agree to implement and analyze the data from the state
assessment, NWEA, formative assessments, and ACT test scores to assess the
gap between where the school currently is to where the school should be by end
of year.
Using 2011 NWEA Fall assessment data, establish challenging annual goals for
student achievement that will strive for a 30% - 40% growth in both
reading/language arts and mathematics and measure progress to these goals
winter and spring.
Clarification: While striving for a 30%- 40% growth, a documented
increase of 10% of students that achieve the next higher NWEA Spring
“cut score” toward “Advanced” in reading and in math is an acceptable
level of growth.
Assure the school has an aligned and rigorous curriculum and that staff
has adequate instructional resources to implement prescribed
instructional strategies.
The school must collaborate with the Education Line Office, tribe, and other
sectors of the community in exploring ways to prevent students from dropping out
of school by providing resources, opportunities and outreach that will ultimately
help students stay in school and earn a high school diploma, indicating their

readiness for college, career and life.
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10.

11.

. A comprehensive school level data management system is in place and the school

reports their progress as measured by the state assessment, NWEA, formative
assessments, and quarterly student academic reports.
Student progress is a criterion for further funding through the ELO or DPA and this
data will be reviewed quarterly by all key stakeholders.

Clarification: Progress should be made in the number of students moving
toward proficiency.
The principal must be the instructional leader of the school who has the skill to
turn around a low-performing school and also facilitate the Native STAR team
(School Improvement Team) weekly, monitor instruction and conduct classroom
walkthroughs with feedback to teachers on a frequent basis and be able to recruit
and develop the human capital necessary to create a quality school.
The school principal will be accountable for academic growth and reaching
school goals and will be evaluated by the School Board (tribally operated) to
determine whether instructional leadership is adequate or not. Principals not up
to the task will be removed or replaced.

Clarification: CLS will hire a new MS/HS "Transformation" principal

and assistant principal in the Spring of 2012 to lead SIG reforms (CLS is a

tier I SIG school due to past HS grad rates).
Implement with fidelity a three-tier system of instruction that includes one-on-one
and small group interventions for struggling students.
Create an extended school day and extended school year concentrating
on rigorous instruction in math, reading, and language arts.
Literacy (Reading/Language Arts) time is a minimum of 60 minutes
(tier 1) at the elementary school, and at least one full period of 50+
minutes at the secondary school with additional instructional time added
for tiers II and tiers III.
Clarification: Due to our 7 period day, CLS blocks time for
literacy for nonproficient students at approximately 108 minutes
per day with 50 or more additional minutes available (including

after school).
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12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.
23.

Math time is a minimum of 60 minutes (tier 1) at the elementary school, and at
least one full period of 50+ minutes at the secondary school with additional
instructional time added for tiers II and tiers IIL.

Create and implement an extensive professional development program involving
consultants approved through consultation with DPA staff or, in the case of BIE-
operated schools, BIE will select the consultants for the schools.

Using the Native STAR tool, form professional learning communities that meet
two times per month, make use of student data, and work with school based
coaches to improve curriculum and instruction.

Include as part of the school's professional development plan an intensive summer
staff development initiative for teachers, instructional support staff, and principals
that will allow staff to gain new knowledge.

Teachers will be rigorously evaluated to determine if they are capable of
producing major academic gains and if not are replaced.

The school will engage parents in supporting their child in school success and are
invited to participate in school improvement planning.

All schools receiving SIG grants will agree to meet at least monthly with a
stakeholder team including the Education Line Office, tribal representatives,
DPA staff, and consultants
The school will follow all fiscal reporting and auditing standards required by the
BIE.

The school will comply with mandated reporting requirements, if receiving

ARRA funds (FederalReporting.gov), and submit any required reports by the due

dates specified.

The school will participate in a DPA evaluation and monitoring process and will
provide all required information on a timely basis.

The school will use SIG funds only for allowable costs during the grant period.
The school will include all required forms signed by the LEA

Superintendent/Principal or designee.




24. The school hereby expresses its full understanding that not meeting SIG
requirements may result in the termination of SIG funding.

Clarification: The BIE will provide advance notification if CLS school is
considered to not be meeting a certain requirement, and a reasonable
length of time and assistance will be provided for correction.

25. The school will ensure that funds are spent as indicated in the grant proposal and
agree that funds will be used only as stipulated for school improvement.

26. The school agrees that the DPA has the right to intervene, renegotiate and/or
cancel the grant if the school fails to comply with grant requirements.

27. The school will cooperate with site visitations conducted by representatives of
the BIE or external consultants for the purpose of monitoring grant
implementation and expenditures, and will provide all requested documentation
to the DPA personnel in a timely manner.

28. The school will repay any funds which have been determined through a BIE
monitoring or federal audit process to have been misspent, misapplied, or
otherwise not properly accounted for, and further agrees to pay any collection
fees that may subsequently be imposed by the federal government.

29. The school will administer the activities funded by this grant in such a manner so
as to be consistent with the school-board adopted academic standards.
30. The school will be funded on a quarterly basis contingent that all conditions and
assurances and progress are adequate as determined by the above assurances.
Clarification: The BIE will provide advance notification if CLS school is
considered to not be meeting a certain requirement, and a reasonable

length of time and assistance will be provided for correction.

Name of School:  Chief Leschi Schools
Intervention Model to be Implemented: Transformation Model

Long Range Goal Statements: (1-3 Years):

Three year plan for SIG phased approach and sustainability:




1)

2)

3)

Goal One: Integrate the following additional reforms and SIG required activities into the
existing restructuring plan (big ideas):

1)

2)

U1

~
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*Note: Washington's Transition and Implementation of Common Core
Standards: Phase one begins in 2011-12 with developing awareness of what the standards are
and how they differ from existing standards. By 2014-15 these standards will be fully implemented
and student achievement will be measured by a new assessment system.

Year one (11-12): Build capacity, staff up for full implementation Fall of 2012, identify
and plan for critical operational changes, e.g., later start time for MS grades and impact
on transportation and food services; conduct professional development (include CLS
SIG summer institute).

Year two (12-13): Fully implement instructional, operational, and re-alignment changes
as identified in the following goal statements.

Year three (13-14): Continue implementation of reform goals, focus on long-term
financial sustainability and institutionalization of successful reforms.

Align CLS performance expectations and learning standards with the Washington State
Common Core standards three year adoption plan®.

Emphasize a student growth model assessment practices that drive instructional
decisions, job-embedded professional development, and key personnel evaluation
procedures.

Promote continuous use of data in individual student instructional decisions.
Differentiate instruction in heterogeneous classrooms and provide additional
instructional supports, including learning labs, for struggling students.

Revise instructional leadership to include full time early childhood directorship and
principal / assistant principal leadership. A principal will guide instruction grades P-5
and a new principal will guide instruction at 6-12. Three assistant principals will focus
instructional leadership at elementary, middle and high school levels. Therefore there
will be a principal and two assistant principals providing coordinated leadership in
Middle and High Schools (6-12), and a principal, early childhood director, and assistant
principal in grades Preschool through 5.

Consult closely with BIE linked technical assistance providers: NWREL and CORE
Restructure / realign instructional coaching, including RTI coaching support
Strengthen site based decision making (Building Leadership Teams).

Focus reform efforts at three key transition points: preschool to K, elementary to
middle school, and high school to post-secondary (see “structural changes, below).
Include an emphasis on a restructured preschool and 6-8 middle school. A grades K-9
dean of students will provide student-focused supports across transition points (elem
to MS and MS to HS) [insert organizational graph, include advisory funcitions, blocked
scheduling, and coaching supports].
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Develop and implement the following fundamental changes in PK-12 program structures and
operations:

1. Grades Preschool - Five: Vertically and horizontally align to the Washington
state Early Learning Guidelines and K-5 Common Core Standards. Adopt
assessment practices that measure student growth and preparation for Middle
School.

a. Preschool: Re-structure existing preschool to create a unified, consistent
Puyallup Tribal experience for early learners.

i. Present Preschool Structure: Four different preschool structures
exist for 3 and four year olds (Grandview, PTP, ECEAP, and FACE
center based) that “feed” the CLS Kindergarten. Students
attend from two to five days depending on program eligibility,
not developmental need or age (see needs statement re: chronic
truancy).

ii. Reformed Preschool Structure: Establish a single Puyallup Tribal
Preschool (PTP) that serves four year olds that are expected to
enter the CLS kindergarten in the following Fall. Collaborate with
Grandview Early Learning Center to primarily serve three year
olds that are expected to enter PTP as four year olds. Refine a
three tier model for both programs that is sensitive to
developmental needs. Align instruction with the state early
learning standards. Vertically align to prepare four year olds for
Kindergarten in developmentally and culturally relevant ways.

b. Grades K-3: Adopt a student growth assessment model that is aligned
with Washington common core standards. Continue curriculum,
instructional, and operational restructuring, based on Native Star. Unify
P-3 instructional and developmental activities to prepare students for
grades 4-5 content delivery and rigor.

c. Grades 4-5: Adopt a student growth assessment model that is aligned
with Washington common core standards. Continue curriculum,
instructional, and operational restructuring, based on Native Star.
Increase students’ confidence and preparation for Middle School

2. Grades 6-8: restructure middle school program: Establish a distinct Middle
School Program and student support system that reduces student transiency,
improves attendance, and results in measureable increases in academic
preparation for High School. Vertically and horizontally align to the Washington
state 6-8 Common Core Standards. Adopt assessment practices that measure
student growth and provide curriculum and instructional support based on
individual student growth needs:
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Middle School as part of a P-12 system.

i. Present Structure: CLS is currently established as a K-6
elementary school. Current Research and Needs Assessment
(Native Star) data indicates a need for a Middle School Structure
(see loss of long-term cohort data, truancy rate increase in 7t
grade, etc.)

ii. Reformed Middle School Structure: Establish a distinct Middle
School on the Chief Leschi campus. Include a gradual “release of
responsibility” as students transition from heterogeneous 6"
grade classrooms to 8" grade classrooms that provide for
movement and groupings more similar to what they will
experience in CLS High School. Collaborate closely with tribal
services and families to provide student supports and community
linkages, e.g., in extended school day and summer programs.

3. Develop and Implement “High School and beyond” reform with a clear focus on
“college and career ready” with the following fundamental changes in program
structures:

a. Grades 9-12, High School: Vertically and horizontally align to the
Washington state 9-12 Common Core Standards. Adopt assessment
practices that measure individual student growth and provide
curriculum and instructional support based on individual student needs
and individual post-secondary plans. Align applied instruction (such as
Career and Tech Ed and School to Work) based on student post-
secondary goals:

i. Support students’ awareness and competence along Career

Pathways that are reflective of Puyallup Tribal economic
development and career opportunities. Improve student and
family support systems that reduce dropout rates, student
transiency, improve attendance, and result in measureable
increases in academic preparation for successful transition to
post-secondary plans:

1. Direct transition to post-secondary employment /
apprenticeship, technical or community college
certificate or associate of technical arts program, or
military
Develop exploratory classes, e.g., “exploring technology”

3. Increase CTE offerings and articulate for dual credit
Provide summer and AM/PM session enrollment at
Pierce County Skills Center

5. Intentionally connect students with tribal employment
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opportunities and post-secondary learning opportunities,
e.g., port development project.
ii. Transition to two-year college transfer degree program or direct
enrollment in four-year institution.

1. Provide increased precollege instruction such as pre-A.P.
and A.P. options and other pre-college experiences
including running start and tribal college linkages.

b. Drop-out Prevention programming: (see education northwest /NWREL

recommendations)
i. Data systems identify students at-risk of dropping out
ii. Adult advocates, e.g., paraeducators, provide ongoing
mentorship, linkages to supports, and communication
iii. Provide intentional targeted interventions, e.g., instructional lab
supports for skill gaps, study skills, test taking skills, afterschool
and summer tutorial and enrichment activities
iv. Extend programs for behavioral response to intervention
v. Personalize learning environments, e.g., school to work learning
communities
vi. Increased rigorous contextual learning activities such as (seek
additional start-up funds, e.g., Perkins funding):
1. Foundational skills instruction, e.g., teamwork, problem
solving, reliability, attendance, etc.
2. Organized work based learning opportunities including
job shadow, practicums, supported employment.
3. Diversified Occupations
4. Tech-prep and dual credit
5. Student clubs and entrepreneurial, e.g., DECA
c. Post-secondary supports: Provide one year of follow-along services as

may be identified in individual post-secondary plans (above). Track and
utilize CLS graduate success rate data:
i. Direct to employment or apprenticeship graduates: % of
students with 90 days retention in job.
ii. Military: 90 day basic training and specialty school retention
iii. Technical or community college technical program: % of
students successful completion of at least one term of 101 or
above level coursework
iv. Community College transfer program (AAS) or four-year
program: % of students successful completion of at least one
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term of 101 or above level coursework
d. Enhance the secondary library, including community and post-secondary
access and services.

Goal Three: Develop and Implement additional tribal and community connections including
establishment of Memorandums of Agreement with key tribal entities. Include a focus on
improved student “wrap-around” services, cultural connections, and post-secondary
opportunities. Seek expanded intentional agreements with:
1) Grandview Early Learning Center
) Puyallup Tribal Health Authority
} Puyallup International Inc.
) Puyallup Administrative Offices
a. Tribal Economic Rights Office
b. Higher Education Office
5) Tribal and/or post-secondary Indian Education programs such as Northwest Indian
College and or Muckleshoot Tribal College
6) FACE and PTHA home-based program supports for current teen parents and pregnant
students
Continued enroliment with a minimum of five hours per week contact time
Additional supports from FACE Parents as Teachers home-based program
Social services supports for linkages to tribal and community supports
Collaboration with day care and preschool providers including Grandview
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Goal Four: Provide continued support for community, cultural and Twel-shoot-seed language
instruction and development, including:
1) Canoe club development for CLS traditional canoe and journey activities
2) Language lab development and collaboration with tribal language program
3) After-school and summer programming, esp., students at risk
4) Community liaison outreach for preschool students and families
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Annual Measurable Goal for Reading/Language Arts:

While striving for 30%- 40% growth, a documented increase of 10% of students that
achieve the next higher MAPs / NWEA Spring “cut score” toward “Advanced” in reading
is an acceptable level of growth. A rolling average of percent of improvement will be used
beginning with the first implementation year of 2012-2013.

The following objectives are updated from our current (year one) approved restructuring
plan, and a consistent with the above goal:

Objective 1: "Decrease the number of students who score "BASIC" on the Spring 2013,
Washington State Measurement of Student Progress reading test in Grades 3 —5 by TEN (10)
PERCENT."

Objective 2: "Decrease the number of students who score "BASIC" on the Spring 2013,
Washington State, Measurement of Student Progress reading test in Grades 6 — 8

Objective 3: "Decrease the number of students who score "BASIC" on the Washington
State, High School Proficiency Reading Exam in Grade 10 by TEN (10) PERCENT in 2013"

Objective 4: "Increase the number of students who attempt and pass a post-secondary
reading/L.A. related assessment by grade 12, including the ASSET, COMPASS, ACCUPLACER,
ASVAB, ACT, SAT.

Objective 5: “Achieve an on-time cohort graduation rate of at least 85% at CLS in each project
year”. Conduct ongoing follow-along for graduates to determine and support their level of
post-secondary success.
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Annual Measurable Goal for Mathematics:

While striving for a 30%- 40% growth, a documented increase of 10% of students that
achieve the next higher Maps / NWEA Spring “cut score” toward “Advanced” in math is
an acceptable level of growth. A rolling average of percent of improvement will be used
beginning with the first implementation year of 2012-2013.

Objective 1: "Decrease the number of students who score "BASIC" on the Spring 2013,
Washington State Measurement of Student Progress in Grades 3 —5 by TEN (10) PERCENT."

Objective 2: "Decrease the number of students who score "BASIC" on the Spring 2013,
Washington State, Measurement of Student Progress in Grades 6 — 8 and on the Washington
State, End-of-Course Exams (Algebra, Geometry) in Grade 10 by TEN (10) PERCENT."

Objective 3: "Decrease the number of students who score "BASIC" on the Washington
State, High School Proficiency Math Exam in Grade 10 by TEN (10) PERCENT by 2013.”

Objective 4: "Increase the number of students who attempt and pass a post-secondary math
related assessment by grade 12, including the ASSET, COMPASS, ACCUPLACER, ASVAB, ACT,
SAT”

Objective 5: “Achieve an on-time cohort graduation rate of at least 85% at CLS in each project
year”. Conduct ongoing follow-along for graduates to determine and support their level of
post-secondary success.

We have aligned this plan of operation and goals/objectives with the principles in the current

Washington State NCLB waiver request. Project goals and objectives above will be

reconsidered when the waiver is approved:

1) Emphasize college and career ready components, e.g., mastery of foundational skills,
WBL/DO improvements at secondary,

2) Common Core standards adoption (re: power standards) and growth based assessment
processes

3) Establish new accountability system, including recognition/incentives for high-
performing instructional staff and leaders

4) Differentiate instruction in more heterogeneous classrooms and supplement instruction
for struggling students, such as in new learning labs with targeted skill based supports
for students diagnosed with specific skill gaps.
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The Washington State Superintendent of Public Education office describes key waiver
principles:

“Washington has met all four principles. In 2011, the state adopted the Common Core State
Standards in English language arts and math, and it is a lead state in the SMARTER Balanced
Assessment Consortium. The state is adopting a new accountability system. It also passed
historical legislation in 2010 that will change the way teachers and principals are evaluated.
Finally, reducing duplication is an ongoing task in all states.”

The SIG Plan of Operation will be alighed with state initiatives to move toward a growth model
of school assessment, and to provide an emphasis on depth rather than breadth of curriculum
(power standards / common core). SIG project assessment and reporting will align with those
changes. Assessments will be supported by an RTI coach who will collect and analyze data that
is utilized in assisting teachers to differentiate instruction and identify and refer students for
additional supports, including learning lab support. Project outcomes and progress will be
reviewed frequently by the superintendent and cabinet. SIG required annual outcome and
progress reports (lagging and leading indicators) and internal monitoring data will be used for
ongoing analysis and “mid-course corrections”. Quarterly summaries will be reported to the
CLS stakeholders including the school board. Summative, e.g., annual reporting, and formative,
e.g., universal screening and benchmark outcomes, will be utilized.

Accomplishment of goals and objectives will be phased in according to the following three year
plan:

2012-13: First year of three year plan: Start-up costs: planning, materials and equipment
acquisition, facility renovation, professional development, technical assistance support
established

2013-2014: Second year of three years: implement in-depth restructuring goals, particularly for
early childhood structure, establishment of a true middle school, focus on H.S. graduates' post-
secondary success

2014-2015: Final SIG year: continue in-depth restructuring, institutionalize changes, and
implement intentional efforts to sustain improvements, build partnerships for long term
success




Project Purpose: Our SIG project overarching goal is to keep our students enrolled in school

and increase their attainment and attendance of by showing individual growth over time. The
graph below illustrates this purpose:

Attendance Every Day

. Achievement Every Year

Attainment Over Time

Developed by Annie £ Casey Foundation & America's Promise Alliance
For more info go to www.americaspromise ora/parentengagement

The following table describes strategies that support operational goals and objectives and
respond to SIG tier one project requirements (note that SIG activities are secondary only

(grades 6-12), other grades activities are also presented to provide context for total P-12
restructuring at CLS:
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e Replacement of Instructional Staff — 25% of K— 12 classroom teachers
replaced for 2011 — 2012 school year, continue to provide embedded PD
and teacher / administrative accountability for results as secondary
school restructuring occurs.

e Conduct strategic reassignment of targeted staff for program
improvements

e Technology Director responsible for Operations & Maintenance with
focus upon improvement of physical setting for student learning, e.g.,
establishment of discrete MS and HS programs.

e Technology Director responsible for enroliment /NASIS /attendance/
testing data collection and reporting to support restructuring efforts
through ongoing data analysis

2. Use rigorous, 2. Superinten
transparent dent and
evaluation school
systems for board

teachers and
principals that:

a) Take into 2a) Both summative and formative evaluation systems will be used to
account data on determine teacher and principal effectiveness. These systems will be
student growth (as | developed in cooperation with the building leadership teams and will take
defined) as a
significant factor as
well as other The level of support and oversight will be increased for staff members that
factors such as
multiple
observation-based
assessments of

into account data on individual student growth.

are not fully effective in implementing SIG reforms. This may include
establishing individualized professional development plans as supports for
these staff, and Personnel Improvement plans as possible sanctions and due
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performance and
ongoing collections
of profession
practice reflective
of student
achievement and
increased high
school graduation
rates

2b) Are designed
and developed with
teacher and
principal
involvement.

3. Identify and
reward school
leaders,
teachers, and

process leading to dismissal for those that do not show needed
improvements. These activities will be closely monitored in cooperation with
Human Resources and all available supports will be included, such as
Employee Assistance Programs, targeted coaching and modeling, data
performance reviews, classroom observation, peer supports, and Building
Leadership Team supports. If intensive assistance is not successful, the staff
member may be terminated. SIG priorities are built around student success,
which is based to a large extend on teacher effectiveness. Incentives will also
be established, e.g., professional travel and training (see item 3, below).

The above PD, coaching, and effectiveness practices will be extended to
support staff including general education and special education support staff,
including counselors (with SIG funded MS counseling support), social workers,
transition specialists, etc. Individualized transition plans will be supported
through an expanded advisory process and student follow-along data will
measure effectiveness of support staff.

2b) Ongoing participation of effectiveness based incentives, rewards, and
sanctions will be developed with teacher and principal involvement as
directed by the superintendent, cabinet, and school board. Quarterly
monitoring of our SIG project will be utilized for reporting out and adjusting
teacher and principal effectiveness supports and accountability.

3) Initial procedures to support and hold accountable teachers and
school leaders are already in place. These will be utilized as SIG
activities and be carefully and intentionally applied based on student
outcome and growth data. Existing and expanded rewards and

45
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L BUDGET SPREADSHEET & NARRATIVE (Revised 5-9-12)
BRIEF INTRODUCTION NARRATIVE TO THE BUDGET SECTION APPROX. 1 PAGE:

The attached budget describes costs allocated to MS/HS reforms under SIG. Year one costs
are aligned with the 11-12 restructuring plan as approved through the Native Star process. The
funding requested for SIG years two and three is designed to institutionalize reforms in a way
that post-SIG activities (2015-2016) will sustain the reforms and restructuring for the long term.
For example our three year SIG budget includes "fade out" of teacher positions from SIG to
non-SIG sources. Our forward looking consolidated budget is designed to support SIG
implementation and sustainability. Consolidated budget allocations and other discretionary
funding have been a key part of the overall Chief Leschi Schools reform budgets prior to SIG and
will continue to be focused on ongoing reform after SIG funds are ended.

SIG costs are allocated specifically to reform the secondary school with the overarching goal
of reducing drop-out rate and achieving successful student transitions from entering MS to
post-secondary success. SIG funds will be used to reconfigure the CLS secondary school
program by establishing discrete Middle and High schools. Non-SIG funds, such as
discretionary Title VII, will be utilized to align these reforms with a restructured P-5 system at
CLS elementary school. New instructional supports under SIG include learning lab, extended
school day/year, and technology based learning, learning lab, extended school day/year,
curriculum development, teacher accountability and incentives, technology and assisted
learning. Research based core, supplemental, and intervention curricula will be obtained to
support heterogeneous classrooms and laboratory learning environments. Parent outreach and

involvement in student learning activities, e.g., community library will be directly supported.
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See budget spreadsheet 5-9-12




Budget Narrative and Line Item descriptions

This budget narrative describes a transformation model that will result in a major shift in
how Chief Leschi School responds to the changing needs of students. Based in Native Star
restructuring design, this SIG effort will be tied to total P-12 reform. However, specific
activities under SIG funding will be implemented at the secondary level only. Language in the
narrative that refers to reform at the P-5 level will be funded from non-SIG resources, including
discretionary funds targeted to reforms in early childhood and elementary. P-5 activities are
not formally a part of SIG deliverables, but that information is presented as context for total P-
12 reform.

SIG will provide for critically needed reforms, including physical and organizational changes
at critical student transition points. These include transitions into and out of Middle School and
at graduation to post-secondary opportunities. To support this emphasis, a distinct Middle
School {reconfigured to grades 6-8) and a High School (grades 9-12) will be created to respond
to the unique needs of our students at those key developmental levels. These re-envisioned
programs will respond to the needs to two groups of students in our secondary programs: 1)
students who have been dropped out or pushed out of local school districts and who are often
credit deficient, and 2) student cohorts that have come up through the Chief Leschi "feeder”
programs, sometimes going back to their earliest preschool years. We have created a SIG
design that will utilize both formative and summative data to inform individual learning plans

for each student that is at risk for dropping out, whether they are part of our cohort or have

LN
ik




transferred in to our MS or HS. The SIG budget and program design is oriented to providing
intensive supports for these at-risk students.

Changes will include: (1) establish heterogeneous classrooms with strong support for
differentiated learning; (2) provide learning lab instruction designed to address individual skill
deficits that are become barriers to success; (3) Improved counseling and student services,
particularly at the critical middle school level, (4) increased high school authentic learning
experiences and transition support to post-secondary, and 5) enhance learning and student
services, such as counseling and RT! opportunities for "atypical learners" that may require
creative responses to their learning needs, particularly competency based learning, including

technology supported extended school day at the HS level.

Lines 9-14: Restructured Secondary Program: Leadership and Direct Instruction personnel:

We have created staff positions that are sustainable for the long term, or that are ‘start-up’ in
nature only. The SIG budget, attached, is designed to explicitly address risk factors for Native
Americans in our service area. Those risk factors have led to the high drop-out rates. That
leading indicator is the basis for Chief Leschi School's eligibility for SIG.  Personnel line items do
not supplant existing positions with SIG funds, although an individual in a current position may
be allocated to SIG if their new job emphasis directly supports the SIG driven reforms, and that
person is capable and accountable to perform those revised duties.

Although CLS had hired a new HS principal within the last two years, we are currently
undertaking a search for a new "Transformation Principal” who will specifically lead our

secondary restructuring efforts under SIG. This "Transformation Principal” will be hired for the
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secondary programs. That individual will work closely with a new HS assistant principal (SIG
funds) and a HS and MS assistant principal to accomplish SIG deliverables as part of broad
restructuring efforts. The "transformation tool kit" and Native Star results have been used as
guidelines for bringing on the new principal and aligning building level leadership to both Native
Star and SIG reforms at the secondary level.

Teachers who have demonstrated that they can produce academic gains will staff our
reconfigured secondary through the use of SIG funds. Costs for these positions will gradually
absorbed by non-SIG funds (see table below). These teachers will need to be highly qualified in
the appropriate content area and be sensitive to developmental needs at the secondary school
level, not just be content area teachers with a single specialty area, nor only "generalists”. Our
new secondary school staff will be high capable in critical areas, e.g., our updated math course
sequence that will be based on common core standards and new literacy adoption.

The new SIG funded teachers will be focused at the critically needed reconfigured Middle
School to build the new heterogeneous classrooms that support "whole child" needs at the key
transition points into and out of middle school.

All secondary school improvements and staffing (including assistant principal) will be
directly aligned to secondary school reforms to provide for secondary transformation led by our
new transformation principal (see below).

The following table describes the building level leadership and other key personnel fte's by

year to support transformation in our secondary school (SIG and non-SIG funds).
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SIG funded fte levels SY 11-12 SY 12-13 SY 13-14
SIGS non-SIG SIGS non-SIG S SIGS non-SiG S
New Principal fte 1 1 1
Asst principal fte 1 1 1 1 1 1
Secondary counselor 1 1 1
RTI coach/teacher 1 1 1
MS/HS teachers 3 2 1 1 2
TOTALS 7 1 6 2 5 3

Lines 15-41: Restructured and enhanced student support systems (Counselor, RTI coach, etc):

Entry into kindergarten, secondary school, and exit to post secondary education and
training often present radical changes from the traditional extended family and tribal learning
settings our students have known. We recognize that successful transitions are built on a
students’ developing sense of belongingness, mastery, independence, and generosity (2002,
Brendtro, Brokenleg, Van Bockern). Protective factors that can build resiliency include building
connections with family and community and experiencing personal success in school (Hawkins
Catalano and Miller, 1992). Intentional teaching practices lead to a sense of mastery. As our
Native youth develop connections, confidence and independence to apply mastery learning,
they will be more confident to make successful transitions to new settings and across critical
developmental points.

High School students who fail to graduate or transition to post-secondary education
and training are presented with diminished opportunities to develop a fulfilling life that
includes opportunities to give back to their community, Given current patterns, approximately
45% of next year’s ninth graders (2012-13) will not stay on track to complete high school in four

years. These 9" graders are at risk of compounding their deficiencies as they progress through
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the high school grades. More than one quarter of our HS students transfer from other schools
and enter Chief Leschi behind in credits. Few currently attempt and pass higher level academic

coursework essential for four year college entrance.

Many of our students transfer to CLS with behavioral and academic deficits that put them at
risk of not graduating. If they reach high school, many still cannot achieve basic proficiency on
ACT, PSAT, SAT, COMPASS and ASSET tests, whether or not they meet the minimum state
assessment and credit requirements. Our project design will directly address these issues by
providing targeted instruction, tutorial services, placement test prep support, guided
experiences and opportunities and training to increase student interest and motivation to
succeed. Additionally, challenging coursework will be offered to targeted students who are, or

who could potentially be, college bound.

Line 15: Counselor:

At the middle school level in particular, we will identify and assist students who are at
specific risk of not successfully transitioning to high school due to deficiencies in attendance,
engagement, and school adjustment that place them at-risk for success in high school.

Although we have existing counseling at the secondary level, those supports generally do
not reach down into the middle school level due to the high caseloads at the high school level.
Behavioral Response to Intervention and counseling support services at the middle school level,
aligned to SIG priorities, is a clear unmet need (see needs assessment section). A middle school

counselor to provide services as described above is identified on line 15.
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Focused related services will be a key part of these plans. To reduce dropout rates, and
increase successful post-secondary outcomes for our increased graduation cohort,
individualized RTI / tier 2 plans will be intentionally supported with services at critical transition
points. As described elsewhere in the proposal, those transition points often occur at the
transition in to and out of middle school. In these first SIG supported restructuring years
(2012-2015), we will identify middle school students that require focused counseling services as
part of their RTl plans. At this time tier-one Behavioral-RTl services are provided by existing
counseling staff and Tier 3 BRTI services are provided through Special Education part three
funding. This will continue. The SIG funded related services such as the counselor will
primarily address at-risk (tier 2) student learning plans in cooperation with the advisory and
student support systems, particularly at the middle school level. That position, and the RTI
coach, will be specifically supported through other grant seeking, e.g.. Department of Education
discretionary grant development. We intend that these tier two supports be institutionalized

across all grades for long-term RTI supports.

Line 16, paraeducator support

Intentional RTI activities for Behavioral RTI and counseling support (per line 15, above) and
Academic RTI and instructional support (see line 17, below) will be essential in supporting the
new heterogeneously based programs with additional supplemental and intervention
instruction to complement the differentiation occurring in the redesigned classrooms,

particularly at the MS level. Part of the service model for this will be to establish a learning lab
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that will be staffed in part by the RTI coach as described below. A paraeducator is identified to

support those intentional intervention services.

Line 17: RT!l Coach

Much of our SIG design will be enhance our existing three tier model of Academic Response
to Intervention (ARTI) and Behavioral Response to Intervention (BRTI). We will incorporate
strategic and intervening services into the learning plans for struggling secondary students. An
"RTI Coach" will guide this process based on analysis of individual learning needs. The RTI
Coach will provide data based direct instruction and consultation to coordinate additional
supports for students that are non-proficient. This coach (and paraeducator, above) will
provide these interventions through consultation/coaching in classrooms and also through
direct instruction in a learning lab that will provide targeted interventions. Individual "RIT"
learning plans will be built for the most deficient students to focus both SIG and non-SIG
supports, and measure results through ongoing benchmark, progress, and curriculum based
assessments. Other individual plans, e.g., [EP and 504 will be incorporated into this process.

Ongoing data analysis will be a hallmark of the implementation of our secondary school
transformation. A thorough needs assessment, based on program and data analysis has guided
our SIG planning and will guide SIG roll-out. Our ultimate restructuring goal is to improve our
universal design concept to promote success, while providing an array of early interventions
targeted to students at risk of failure. We will institutionalize change by establishing
intentional, long term supports for students at critical developmental periods and transition

points. Increases in graduation rates and post-secondary success will result. We see SIG funds




a catalyst for positive, transformational change and sustainability for the long term. For
example the adoption of power standards and Common Core as well as increased use of
assessment practices (such as NWEA MAPs) to track individual student growth will be a long
term outcome.

The RTI coach will provide instructional leadership for the learning Lab as well as support for
focused classroom based interventions for students that are struggling. The RTI coach will
coordinate academic RTI and behavioral RTI through a team process. Services will include the
close student supports for at-risk students provided by the new SIG counselor position (see
below). The RTI coach will have a central role in coordinating a multidisciplinary interventions
approach for students at-risk of dropping out. This focus will begin at the earliest level (6™)
grade of our new secondary school, but will also be coordinated with RTI efforts in the earlier
grades. Both SIG and non-SIG funding will be utilized to build individualized plans for these
students, including Part B CEIS funding, Title | funds, and interagency (primarily tribal, e.g.,
mental health) services. Most students receiving RT! focused supports will be tier 2 students.

Students who are falling behind in course work will receive individualized learning plans
that identify their skill deficits and instructional needs. Students will have opportunities for pre-
instruction of upcoming content, re-teaching of past content, pre-assessment study sessions

and “catch up” sessions for absences.

Lines 24-27: Curriculum and Instruction Supplies and Materials

SIG related equipment and supplies/materials costs provide long-term sustainability and

increased capacity for reform, e.g., differentiated learning in heterogeneous classrooms,




exploring technology labs, the instructional learning labs described above, and technology
based and non-technology curriculum materials. Curricula include content rich core curricula
and intervention materials, non-core supplemental and intervention curricula, and
culture/language development materials

Curriculum adoptions are currently being undertaken to support SIG, particularly in
reference to the move toward Common Core standards. Science, Math, and Literacy adoptions
that support SIG reforms such as an improved three tier model with increased differentiated
instruction, particularly for supplemental and intervention instruction are currently underway.
These adoptions will also be supported by our consolidated budget. One aspect of curriculum
adoptions that will respond to the needs of the "whole child" under SIG is that of culturally
relevant instruction at the secondary level, particularly for social studies and humanities (see
line 24 in the SIG budget). Our SIG design is to retain students across critical transition points.
Protective factors such as community and school attachment are based in a sense of identify
and belongingness. The identified culturally relevant curricula, particularly for Coast Salish, will
part of that effort.  Much of this curriculum will build critical thinking skills, an understanding
of the broader world in the context of the history of descendants of signatories to the Medicine
Creek treaty (many of our students), improved language development, as well as cultural
identity.

Compass Learning and other learning materials: We expect that Compass will be a vital piece of

the technology driven intervention plans for our students, e.g., in the learning lab or for
differentiated learning, that have not been successful in a standard comprehensive high school

model. Compass ties directly to NWEA MAPs which will be a core part of our assessment




practices. The total cost for Compass will be dependent on the specific roll-out for each class.
Therefore total cost will vary per student cost. If necessary, non-SIG funds will be utilized to

supplement SIG funds for implementation of SIG.

Line 27, additional H.S. support for post-secondary success, e.g., exploratory labs

Our project will directly address service gaps in the area of high school completion and
transition beyond. We will provide exploratory learning fixed or "mobile labs" to complement
the previously described learning lab to address credit deficiencies and increase the ability of
our staff to guide students along career pathways while maintaining high standards toward
graduation. These labs will supplement the core and supplemental instruction provided to
students who are deficient in Career and Technical education credit requirements (CTE). We
expect to substantially increase our offerings to students as they are more prepared for High
School to then prepare them for the growing opportunities within the Puyallup Tribal economy
and surrounding community. Diversified Occupations and Work Based Learning will also play a
role in career pathway development in future years under additional grant seeking to
complement SIG. Through those resources, we will provide transition skill instruction, training
and job experiences and follow up support for at least one year after graduation to monitor

success and inform our continuing efforts at the high school level.

Lines 28 - 31: Professional Development / Travel

For curriculum adoptions to be effective Professional Development must be sustained and
the effectiveness of ongoing P.D. based on measureable outcomes in the classroom and in

student competency. The broader CILS P.D., nlan, developed with the leadership of the




Curriculum, Instruction, and Assessment (CAl Director) department and building level
leadership teams will support SIG professional development, not just for the curriculum
adoptions mentioned above, but for the our entire school restructuring. The current CLS
Professional Development plan has already been submitted. Line 44 provides for a modest
amount of additional release time to conduct the professional development in relation to line
24 activities as described above. That release time may be through the use of substitutes
and/or non-school hour supplemental contracted time.

Restructured heterogeneous classrooms, expanded CTE offerings, and will require extensive
professional development for addressing the needs of struggling students particularly in the
first years of this SIG initiative. Sustained P.D will build capacity for inclusive teaching for those
that are disabled or who have been undereducated, so that ALL students achieve clear and
rigorous growth targets. All secondary staff will be engaged in intentional RTl supports and
professional development. Secondary staff will provide targeted interventions, skills
remediation, in-class differentiated instruction, cooperative teaching, and expanded core
content such as culturally relevant social studies and electives such as exploring technology
labs. Students in our new secondary school will engage in experiential learning / college-career

prep that prepares them for success as secondary school students.

Lines 33 and 75, extended Learning Time / learning labs:

Improved instructional opportunities will be incorporated into both day school and summer

extended learning opportunities. The level of "dosage" for math and literacy is tied directly to
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our three tier system and therefore is linked to student non-proficiency levels and growth
towards proficiency. This issue is addressed in our SIG assurances, items 9 through 12:

9. Implement with fidelity a three-tier system of instruction that includes one-on-
one and small group interventions for struggling students.
10. Create an extended school day and extended school year concentrating on rigoro
us instruction in math, reading, and language arts.
11. Literacy (Reading/Language Arts) time is a minimum of 60 minutes
(tier 1) at the elementary school, and at least one full period of 50+
minutes at the secondary school with additional
instructional time added for tiers II and tiers IIL
Clarification: Due to our 7 period day, CLS blocks time for literacy
for non-proficient students at approximately 108 minutes per day with
50 or more additional minutes available (including after school).
12. Math time is a minimum of 60 minutes (tier 1) at the elementary school, and at
least one full period of 50+ minutes at the secondary school
with additional instructional time added for tiers II and tiers III.

Extended Learning Time: Our SIG design is to engage at-risk MS/HS students, particularly tier 2

and 3 in extended learning. Delivery methods include a high school "8th period", a "Friday
school", and an afterschool / summer learning lab. We will focus these efforts on students in
our secondary school who are most at risk for dropping out. Often, these are students that
have high rates of truancy and transiency, who then become skills deficit, then credit deficient,
and then drop out. Our leading and following data are clear on this, particularly the impacts at
critical transition points, e.g., in and out of middle school. We discussed the fact that an
extended day mandate does not really address this problem; these students are not
consistently coming to school even for the presently required 6 hours a day and 180 days. We
intend to provide these students and families with a high level of support (such as the SIG
funded counselor and student service supports) to actively engage them in extended learning.

We will include standards based and technology assisted learning labs to support this so it is
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not just about seat time. When necessary, services may include truancy filings in tribal court or
other means of accountability such as "Elders Panel". Individual learning plans may be utilized
to include "mandates" in cooperation with probation officers as a result of those filings. The
plans will provide for "release of responsibility” as students take accountability for their own
learning needs and solutions. Engaging the "whole child" in cooperation with the family and
community is our goal for improving our graduation rates. Partnerships with tribal agencies
and supports will be critical, e.g., extended learning opportunities represented by the tribally

funded Sylvan Learning component of our afterschool/summer services.

Teacher Incentives, Line 46:

We intend to provide stipends and/or incentives to teachers and support staff who show
exemplary results and services, e.g., professional travel and training, mini-gants, etc. Criteria
will include student performance data. Incentives are expected to increase over SIG years due
to positive student outcomes resulting from effective reform. We will provide "mini-grants"
for teachers as part of this program, particularly for year three that provide funds for classroom

and community based initiatives that support SIG goals and outcomes.

Parent and Community involvement, Lines 66-67 and 79-80

Parent professional development (lines 66 and 67) will provide funds to support parent
engagement activities identified in our Native Star restructuring plan. Per the SIG assurances

the purpose of these activities is to engage parents in supporting their child in school success

and invite narents and extended families to narticinate in school improvement planning, This
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will be conducted as part of our parent outreach activities, including monthly family nights,
information distributed at CLS athletic events and pow wows, and school board open
meetings, and an enhanced "digital" and physical library that is opens the school secondary
library to the community.

Many parents, guardians, family members, and community extended family members can
provide strong "natural supports" for struggling students, particularly at the key transition
points targeted in this SIG proposal. Educating this network of family members about the
new directions of the CLS secondary school, and networking with secondary and post-
secondary supports in our community will be vital to the success of our students. As the new
MS and HS restructuring is "rolled out" to the community information nights, parent panels,
information outreach, and community relations activities, such as networking with tribal
entities will be as intentional as out school based activities. For example improved school to
work opportunities including work based learning that is connected to school based learning.

CTE/vocational options (line 80) will be communicated to parents and community.
Parent/community access to and enhanced digital library design (line 79) will engage families
in learning together and researching post-secondary opportunities including technical,
community, tribal and four year colleges. Parents, community members, and tribal entities
such as TERO, Puyallup Tribe Higher Education, and community services will be engaged in
the above through establishment of interagency Memorandums of Agreement that set out
mutually beneficial activities for tribal membership and urban Native Americans in our

service area.
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